Regions


Unit: Regions & Migration

Grade 4

Duration:  3-4  weeks

STAGE 1:  GOALS
Geography 

The World in Spatial Terms
1. Interpret different kinds of maps using a map key/legend, compass rose, cardinal and intermediate directions, and distance scale  (G-1A-E1)

2. Use a variety of images or other spatial graphics (e.g., aerial photographs, satellite images) to locate major physical and human characteristics  (G-1A-E1) 

4.   Identify all U.S. states by shapes and position on map  (G-1A-E2)  
5.   Draw, complete, and add features to a map (including such map elements as a title, 

compass rose, legend, and scale), based on given information  (G-1A-E3)

Places and Regions


7.    Identify the best place for human settlement based on a map showing physical

characteristics of an area  (G-1B-E1)
8.   Explain physical and human developments in a region of the United States since it 

      was first settled based on given information  (G-1B-E3)

9.   Identify, define, and compare regions of the United States using physical and human 

      characteristics (e.g., land forms and use, cultural diversity)  (G-1B-E4)

Physical and Human Systems
11. Identify geographical/physical reasons for regional variations that influence patterns 

      of settlement and land use in the United States and the world, past and present  

      (G-1C-E2)

12. Describe characteristics of the human population in a given area (e.g., cultural    

      diversity,  population size or growth)  (G-1C-E3)

13. Explain and compare the cultural identities of various U.S. regions and how a region  

      is influenced by past events and the heritage of its people  (G-1C-E4)

14. Locate economic activities that use natural resources in the local region, state, and 

      nation and describe the importance of the activities to these areas  (G-1C-E5)

15. Differentiate between countries, states, parishes, and cities  (G-1C-E6) 
Understandings:

Students will understand that:

· We choose to define regions by various categories – physical features, legal boundaries, weather, culture, local economy, recreation, country of origin, etc. – depending upon our interests and needs.

· Defining a vast area in terms of regions can provide a clearer sense of history, place, and possibilities, for both natives and visitors – especially where legal boundaries mask important similarities and differences.
· The traditional regions of the United States reflect important differences not only in terrain but in culture, economics, and demographics.
· Important generalizations can be made when examining geographical data and comparing regions; but stereotypes easily arise about people and places, interfering with our analyses unless we are careful.
Essential Questions:

· How does a region’s physical characteristics influence who lives and migrates there, and the industries and culture that develop there?

· Just how different are the traditional US regions these days? To what extent have modern life and mass media made the idea of “region” less important?

· What kinds of regions are most useful for us to define? To what extent do we define ourselves in ‘regional’ terms [e.g. southerner, coastal] as opposed to by state or nation? To what extent is defining an area as a “region” useful? What do we gain by identifying the many different regions we live in? 

· What generalizations can be made  about Americans and Louisianans regionally? How justified are they, and how do we distinguish them from stereotypes? 

Students will know:

· the names and locations of the 50 states
· major geographic regions of the United States
Students will be able to:

· enter the names of states on a blank political map of the U.S.
· begin to identify their own learning styles
· prepare maps that include title, legend, compass, scale, and symbols.
· Interpret various types of maps, discerning useful data
Resources

· textbook

· regional outline maps

· Sheets of acetate, from which to make overhead slides

· Markers, for drawing on acetate

· An overhead projector (or, students can hold acetates up to the window)

· An assortment of regional maps, from www.stpgov.org .  Aerial parish maps from this site are also interesting and can be used in the same activity.

· Many blank outline maps of the United States

· Sheet music for Fifty Nifty United States (details below)

Additional Resources:

· From the state of Louisiana, an on-line mapping site: http://wwwlamap.doa.state.la.us/default.htm 

· Links to other LA-related maps: http://wwwlamap.doa.state.la.us/resources.htm 

· Student links on LA: http://www.louisiana.gov/wps/portal/.cmd/cs/.ce/155/.s/1134/_s.155/3313 

STAGE 2:  ASSESSMENT

Performance Tasks: 

St. Tammany regions:

You are a real estate agent who has been asked to advise one of these people on where they should locate their homes or businesses in St. Tammany parish.  Where should they go?  Why there and not someplace else?  Which two maps will you show them in order to make your case?  Why those two?  Write your answer as a letter to these possible future residents.  Your choice of people includes:

· A man who wants to set up a small furniture-making company.

· A family whose members are enthusiastic canoeists.

· A woman,  moving from New Orleans, who wants to run for a seat on the parish council.

· A couple that wants to open a large store that sells electronics.

Come One, Come All: 
Part 1:You are an advertiser hired by the government of a northern state or a southern state to develop a presentation that will entice people to settle and work in your region.  What are the great possibilities for jobs, culture, and family life? What are the particular strengths and attractions of your state and your region? Who would most benefit from moving here and why?  You need to sell your region since other regions are competing with you for new jobs, industries, and citizens.   
In your group, one person will play the geographer (preparing the maps), another will play the director (organizing the presentation), and the third will play the spokesperson (presenting your work to your audience).  All members of the group will share responsibility for drafting a research strategy and brainstorming ways to promote your state to others. 
Part 2. As a likely immigrant (your teacher will assign a role to you), you have heard all of the arguments. Who made the most persuasive pitch? Where will you decide to move to and why? Write a letter to the regional tourist bureau as to why you are coming there and not to the other regions.  (Note:  teachers should create a role for each student to play.  Roles might include a large family from Minnesota in which Dad is an unemployed forester, a young woman who has just graduated from journalism school, an engineer from India).

Homegrown Regions

Louisiana is made up of regions, too – just as our state is a small part of a region in the whole country.   

The state tourist board wants to attract more visitors to Louisiana.  Some of the people who might be interested in visiting the state include:

· Bird watchers

· Civil War history buffs

· People interested in different kinds music

· People who like eating interesting foods

· Genealogists studying the history of different ethnic groups 

For the purpose of attracting one kind of visitor, the board has asked you to create a map of the state that shows what its regions might be.  They have also asked you to help them design a ten-day bus tour around the state, by region, for these specialized tourists.  To entice these visitors, you must create a brochure that includes your regional map, your day-by-day itinerary, and a discussion of what they will find in different regions of the state. (A trip can realistically average about 200 miles per day, with time to sightsee and do fun local things.)  

One member of your group will be the principal researcher (leading the research effort), a second member will be the graphic designer (leading the design of the brochure), and the third will be the copywriter (leading the writing of text that will entice people to join the trip).  Each member has some responsibility for all aspects of the project, but the leaders have the final word and will respond, in self-assessment, principally to questions about their role as a leader.

Written Reflection on the Essential Question

· To what extent is defining an area as a “region” useful? What do we gain by identifying the many different regions we live in? What do we lose?

Other Evidence:

· After ample preparation, students will enter the names of the states into an outline map of the United States.   
· Self-assessment on group process for Louisiana assessment
· Reflection on personal learning styles
STAGE 3:  LEARNING ACTIVITIES 

(Note:  The challenge in the unit is to overcome the lack of purpose in the textbook. “Why is it useful to study regions?” and “What do we gain from carving up the same area into different regions?” are natural questions unaddressed in the text.  There is little reason given or implied, beyond the statement that it helps make sense of a larger area.  Many of the essential questions signal the kinds of inquiry needed that the text does not address. 

You can also anticipate the study of history to come by investigating such questions as: how similar and different were the North and the South then vs. now (in anticipation of a study of the Civil War, for example)?  It is therefore very useful to explore the issue of “useful generalization” vs. “stereotype” in this context. 

The activities should support the work required of the final presentations, in which students display understanding of both the particulars of their region(s) and the more general issues and understandings stated above.  The key to success in this unit is to make sure that each team does all the needed research and persuasive writing/speaking in support of their state, then in terms of the objective merits of each bid. 

Connect the study of regions to students’ school and home lives:

· What are different “regions” in our school? 

· Have students work in small groups to map the school, discerning the ways in which different physical locations serve different purposes.  Purposes that might be considered:

· Space for individual classrooms

· Grade-level areas

· Community areas (cafeteria, auditorium)

· Offices for adults (principal, nurse, office personnel)

· Outdoor spaces—playgrounds, gardens, nature trails, playing fields

· What new observations or ideas do we gain by naming such regions?

· What are the different “regions” in our homes?

· Have students work individually to create at least two “maps” of their homes, showing different “regions.“ Regions that might be considered:

· Private space vs. shared space (e.g. bedroom vs. living room)

· Play spaces vs. work spaces

· Quiet areas vs. active areas

· Neat and clean spaces vs. spaces that can be messy

· Spaces that mom and dad care for vs. spaces that kids care for

· What observations do these maps help us make about the ways that space is divided in our homes?

· To whom might these maps be useful?  For what purposes?

· How do different “regions” in our homes intersect (e.g. private spaces can be messy, while public spaces need to be neat, or play spaces are usually active while work spaces are quiet)?

Parish regions:  What are all the different possible ways of regionalizing our parish?

· Maps on maps:  Provide students with blank outline maps of St. Tammany parish and a collection of regional maps of the parish.  An excellent set is available on line at www.stpgov.org .  Click on “Online Services,” then on “Parish Maps.”  Maps that might be especially useful include: recreation districts, council districts, enterprise zones, census tracts, and zoning maps.  Also have students look at aerial maps of the parish (on the same site) for more detail and another perspective.  (Note: I was not able to open these maps on my computer, so I cannot guarantee that they will have all of the information students need in an easily accessible form.  More research might be required to find maps that are accessible to students at this grade level.)
· With the entire class, look at one map of parish regions.  Discuss what the map shows, as well as reviewing the parts of a map, including legend, compass, scale, and symbols. 

· Divide students into small groups and have each group prepare a map that shows one kind of region clearly.  When groups are satisfied that they have transferred the information accurately from the official maps to their own map, have them trace the map onto an acetate version of the parish map, using markers.  

· Have a representative from each group explain, to the whole class, the “regionalization” of the group’s subject (e.g. recreation regions are clustered around wetlands, or some council districts are geographically large while others are small [note: it is important to tell students that each council district includes roughly the same number of voters], or industrial zones are clustered in isolated areas).

· Have students consider these questions (note: it might be most useful to assign one question to each small group, then share and revise answers as a whole class):

· You want to move to St. Tammany parish.  Which map(s) would be most useful to you?  Why?

· You want to build a movie theater in the parish.  Which maps are most useful?  Why?

· You want to locate a new landfill in the parish.  Which maps do you consult?  Why?

· You are an environmentalist concerned about the health of the environment in St. Tammany.  Which regions are important to you?  Why?

· You want to open a hog farm.  Which maps will help you decide if St. Tammany is the place for you and your pigs?  Why?  

· Once each group has introduced its regions, begin laying acetates on top of each other and discussing the implications.  You might consider these questions:

· What is the relationship between recreation areas and industrial zones?

· How is housing distributed, relative to major commercial zones?

· What is an “enterprise zone” and where is it located, with respect to other regions?

· Which regions overlap and which don’t?  Why?  (e.g. housing probably backs onto recreational land, but major industries do not, and each council district contains many houses and/or apartments)

· Discuss the reasons why regions in the parish exist the way they do:

· Why don’t you live next door to McDonald’s?

· Why isn’t the dump right on a river?

· Why are the council districts spread out the way they are?

· Why are the industrial zones at all?

· Assessment, in-class writing:  St. Tammany Regions:  You are a real estate agent who has been asked to advise one of these people on where they should locate their homes or businesses in St. Tammany parish.  Where should they go?  Why there and not someplace else?  Which two maps will you show them in order to make your case?  Why those two?  Write your answer as a letter to these possible future residents.  Your choice of people includes:

· A man who wants to set up a small furniture-making company.

· A family whose members are enthusiastic canoeists.

· A woman who wants to join the parish council.

· A couple that wants to open a large store that sells computers and other electronics.

· Self-assessment on group process:  

· Did members of your group work well together?  What were your strengths?  What were your weaknesses?

· Were you an effective member of your groups?  What were your strengths?  What were your weaknesses?

· What will you, yourself, try to do better next time you work in a group?

· How will you help others in your next group contribute more effectively?

American Regions (note: as this activity unfolds, you can interweave the next activity,  “Fifty Nifty United States,” which involves more knowledge than true understanding):

· Opening question:  Are the North and the South different from one another?  

· Think/Pair/Share:  Begin with a T-chart.  One column is headed: in the South… and the other column is headed: in the North….  Have students work individually, then in pairs to fill out the chart.

· During the “share” portion of the activity, list all student answers on a sheet of chart paper that can be saved until the end of the unit.

· Discuss the difference between generalizations and stereotypes—

· Which are helpful?  Which are harmful?  Why?

· Where do our ideas of North and South come from?  How much comes from our own experience (who has been to the North)?  How much comes from our parents or other adults we know personally?  How much comes from what we learn in school?  How much comes from sources that are farther from us—newspapers, TV, or movies?

· How can we tell the difference between useful generalizations and harmful stereotypes?

· Re-Think/Pair/Share:  have each pair look at its list and cite a source for every item included on its list (e.g., if the list says “in the North… people talk differently,” students might write “personal experience and TV.”  If the list says “in the South we go to church more,” students might write “family, pastor.”  (Note: the goal here is to have students begin to think about the sources of their ideas and to challenge stereotypes that they might hold.)  

· Return to the class list: which answers seem like stereotypes, which seem like useful generalizations?  Why?  Have students begin to answer the question by referring to their own answers, rather than those given by others.

· Try to make generalizations:  What distinguishes the North from the South?  How do we know?

· Research:  

· Have students read selected passages from the textbook on US regions, with emphasis on the North and the South, seeking information with which to answer the question.

· Return to the list of North vs. South—Should we add to it?  Subtract from it?  Refine our thinking about it?  What else do we still need to know? 

· Introduce the assessment: Come One, Come All (see details above, in Stage 2).  Assign one half of the class to the north, the other half to the south.  Within each region, divide students into three groups and ask each group to choose a state in its region (you should eliminate Louisiana as an option, as it is the subject of the next learning activity).
· Brainstorm categories for research:  
· What would we want to know about a state before deciding whether to move there?  
· What would we want to know about the region in which it is located?
· Where can we look to find the information we need to complete this assignment?  
· Have each group assign roles (geographer, director, and spokesperson) to its members and draft a research strategy that includes the questions it will ask and the places it will seek answers.
· Guide students through the research process.  
· Have students present their presentations.  
· In-class writing: part 2 of Come One, Come All:  taking the role of a likely immigrant, students consider all of the presentations and write a letter to the state tourist board of their choice, explaining why they are coming there and not to another state.  
· Self-assessment on group process:  

· Did members of your group work well together?  What were your strengths?  What were your weaknesses?

· Were you an effective member of your groups?  What were your strengths?  What were your weaknesses?

· What will you, yourself, try to do better next time you work in a group?

· How will you help others in your next group contribute more effectively?

Fifty Nifty United States

· Explain that students will need to be able to complete an outline map of the United States by writing the name of each state in the correct place

· Pre-test:  how much of the map can you complete accurately?  Have students work independently, then with a partner, then in a group of four to see how many states they can identify.

· Students can check their own work on this interactive site: http://clevermedia.com/arcade/states.html 

· Play the Ray Charles song Fifty Nifty United States, then work with students to learn it

· The sheet music can be ordered from either of these sites: 

· http://www.sheetmusicplus.com/a/phrase.html?id=1412&phrase=Fifty%20Nifty%20United%20States 

· http://www.kididdles.com/shop2/itm01509.htm
· An alternative song with the 50 states, including a recording of a class singing the song: http://www.mrsjones.org/songs/50states.html
· As students learn the song, have them reflect on what is easy and what is difficult about learning the words and about memorizing the names of the 50 states.

· Practice: students complete a map of the US.

· Introduce a second approach to memorizing the states and their locations, through the mnemonics in http://www.heber.k12.ca.us/Students/usa%20mnemonic.htm
· Assign students to begin by memorizing the states in one region, becoming able to fill in those states on the US map.  

· When singing “Fifty Nifty United States” have students sing the names of only those states in their region—a sort of musical jigsaw.  Sing the song through several times, so that student become better able to predict when their states are coming.

· Have students reflect on how the mnemonic helped them to memorize the states in their region.

· Extension: students gather information from units 2-6 in the textbook, as well as one or two other teacher-provided sources, to develop an understanding of the region they have memorized.

· Each group presents information to the class, either orally or in written form, in a jigsaw.  

· Discussion: What distinguishes the regions from each other?  What similarities do they have?  How useful are they as categories?

· Optional activity:  have students compose a verse of “This Land is Your Land” for the region they have studied.  

· Practice: students complete a map of the US.

· Introduce a visual mnemonic for memorizing the states: http://www.papernapkin.com/imagine/index.html 

· Have them try to master another region of the US through this visual approach 

· Ask students to complete a worksheet on the relative helpfulness of the three types of mnemonics: aural (through the song), linguistic (through the regional phrases), and visual (the picture map).  Which was most helpful?  Given this experience, how might they most productively memorize large amounts of information in the future?  (Note:  in order for this activity to be truly useful to students, the next unit should involve memorizing a significant chunk of information.  As students try to memorize it, the teacher should refer students to this worksheet, have them create a memorization strategy, and reflect on its effectiveness.
· Map quiz:  students complete a map of the US.

· Optional extension, either assessment or activity: 

· Kids have a hard time remembering the names and location of all fifty states. Because of your musical and geography talents, you and your 3 colleagues have been hired to write a song or rap to help anyone recall the names of the states and the region it is in. Option: video it and make it a music video for future classes and lower grades.

Louisiana Regions:

· Introduce assessment: Homegrown Regions.  
· Provide resource materials for Louisiana regions.  Materials might include guide books of various types, state maps, website links, encyclopedias, non-fiction books that discuss Louisiana geography, economy, history, etc. 

· Have students divide into groups of three, choose a group role for this project, and assign roles within the group.  One member will be the principal researcher (leads the research effort), a second member will be the graphic designer (leads the design of the brochure), and the third will be the copywriter (leads the writing of text that will entice people to join the trip).  Each member has some responsibility for all aspects of the project, but the leaders have the final word and will respond, in self-assessment, principally to questions about their role as a leader.

· Guide student research, helping them first to create a list of questions to answer and then to identify regions that are useful to their topic.  

· Assist students in crafting their brochures.

· Display resulting work in the classroom.

· Self-assessment on group process (this is an assessment):

· Did members of your group work well together?  What were your strengths?  What were your weaknesses?

· Were you an effective member of your groups?  What were your strengths?  What were your weaknesses?

· Look: back to your last assessment sheet.  How well did you heed your own advice?

· What will you, yourself, try to do better next time you work in a group?

· How will you help others in your next group contribute more effectively?

· Pair student groups:

· Have each group explain it designated the regions as it did; is it an accurate depiction of the state, or did they have to make difficult choices, excluding some considerations?

· How do the two regional maps compare?  Do regions overlap or are they completely different?  Why?

Rethinking North and South:  

· Have students complete a new, blank T-chart on North/South.  Then, have them look back to their original answers, and post the original class chart.  Ask these questions:

· What are the most important differences between your original list and your new list?

· How has your thinking about these regions changed as a result of this unit?  

· Why did your thinking change?
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