DE Recommended Curriculum Unit Template--ELA, gr. 10-12


Delaware Recommended Curriculum Unit 

Unit Title: Between a Rock and a Hard Place
Grade Level(s): 10-12
Subject/Topic Area: Arthur Miller’s The Crucible
Key Words/Vocabulary: dramatic terms (like stage directions, etc.), selected vocabulary from the text as necessary
Designed By: ELA Design Team  Time Frame: 3-4 weeks, depending on length of class
Brief Summary of Unit (including curricular context and unit goals): 

In this secondary ELA unit, students will explore moral issues related to truth and justice, utilizing informational literacy skills to research events in recent history related to “witch hunts” and summarize their findings in both written and oral formats.  As a result, they will recognize that “history repeats itself.”

Students will read Arthur Miller’s play The Crucible, study the play in terms of both historical and contemporary context, and respond to the issues of truth and justice presented by the play through written, oral, and kinesthetic tasks.

As one final assessment, students will take on the persona of a character in the play and defend in writing that character’s choices and actions.  In a second assessment, students will research situations from recent history that reflect similar issues as those presented in The Crucible and discuss their findings as a panelist in a symposium format.

	Stage 1: Desired Results

	DE Standards Addressed

	4.1d  Make and support relevant connections between the reader’s personal situation and the motivation of characters in a text.

4.4b  Analyze and evaluate an author’s viewpoint and message in relation to the historical and cultural context of the author’s work.

2.4b  Analyze information in a text to develop a logical and insightful opinion. 

2.3g  Compare subtle but relevant similarities and/or differences in ideas, viewpoints, or characters in two or more texts.

2.3e  Summarize a text.

1.1  Analyze and use information from multiple primary and secondary sources to support generalizations and theses, and to generate new ideas and/or perspectives, avoiding plagiarism.



	Standards-related Concepts Addressed

	Great literature provides rich and timeless insights into the key themes, dilemmas, and challenges that we face.  It presents complex stories in which the inner and outer lives of human beings are revealed.



	Understandings Addressed

	Students will understand that…

1. Truth is not determined by the number of people who believe it.  Perception and belief are often assumed to be true, yet truth stands apart from human fallibility.  

a. Why do learned men like Danforth, Parris, and Hale accept the girls’ accusations?

b. Is there anything that could have been done to protect their society from the mass hysteria?  Are there signs they should have seen?  Are there signs we need to watch out for today, in our world?

2. Law and justice are often equated, yet laws are determined by men, while justice is often beyond the scope of law.  Law is man’s imperfect attempt to interpret and insure justice.

a. Why does Hale “quit this court”?

b. Is there any future checks the Salem community could use?  That we could use?

3. Along with responsibility come risk and sacrifice. 

a. Besides the obvious sacrifice that Proctor makes, what sacrifices do you think Hale has or will have to make? 

b. Do you consider Elizabeth’s sacrifice of lesser importance than her husband’s?  Why or why not?

4. Historical and cultural context of an author’s work influences the author’s viewpoint and theme.

a. How do the events of the 1950’s influence Miller’s choice of subject and theme?

b. What message do you think Miller intended to convey through The Crucible?



	Unit Essential Question(s)

	1. What is evil?  What forms does it take?  

a. In whom or where does the evil reside in The Crucible?

2. When do ambition and the need to protect one’s own become destructive?  

a. Is Proctor’s view of his responsibility to his family right?

3. What responsibility does an individual have in combating injustice?  

a. Does Hale share any guilt in the final scenes of the play?  

4. What is the difference between law and justice?  

5. What is more important, one’s life or one’s principles, and why? 

a. Who is right—Proctor or Hale?

b. How does (or can) Elizabeth justify her compliance?

6. To what extent do we influence each other’s behavior and thoughts?
7. What is the cost/risk of tolerating (understanding) and accepting each other’s differences?


	Knowledge & Skill

	Students will know…                                         

· that writers convey characters’ attitudes and beliefs through character development 

· that a summary captures main ideas of a piece of text

· that good readers make personal connections with texts

Students will be able to…

· analyze a character’s motivation, beliefs, etc. and assume a persona, writing consistently as that character

· research events in history, using primary and secondary sources

· plan, organize, and write an abstract that compares/contrasts events in play to history 

· use information researched or discussed to form a logical and insightful opinion
· summarize main ideas presented in a text


	Stage 2: Assessment Evidence

	What evidence will be collected to determine whether or not the Desired Results identified in Stage One have been achieved? [Anchor the unit in performance tasks that require transfer, supplemented as needed by other evidence –quizzes, worksheets, observations, etc.]



	Suggested Performance Task(s)
	Stage 1 Elements Assessed (code)

	G:  Goal

R:  Role

A:  Audience

S:  Situation

P:  Product, Performance, and Purpose

S:  Standards and Criteria for Success 

Performance Task #1

A Legacy

Imagine that you are either John Proctor or Rev. John Hale and that you want to leave behind a written document defending your choices and actions as related in The Crucible, by Arthur Miller.  Your hope is to leave a legacy for generations to come justifying your actions in the play in the form of a letter, sermon, speech, essay, etc.  Your final document should reflect your beliefs (as Proctor or Hale), which guided your actions.  

G:  to explain/defend Proctor’s choice to die rather than renounce his principles or to explain/defend Hale’s opposition to Proctor’s decision

R:  John Proctor or Rev. John Hale

A:  the next generation

S:  to leave a legacy that truth to your convictions is more important than life or that  “life . . . is God’s most precious gift”

P:  letter, sermon, essay, speech

S:  (rubric) use appropriate textual evidence to support an opinion, Consistency in tone (Proctor or Hale), Framework of exposition--organization (for letter, sermon, letter, speech)

Performance Task #2

The Lessons of Salem

Can it happen again? What can we do to minimize the likelihood of it happening again?

(“The Lessons of Salem.” Newsweek, Aug. 31, 1992)

You have been invited to present as a panelist in a symposium.  This symposium will explore situations from recent world history in which issues of “prejudice over reason and fear over courage” may have dictated people’s actions/reactions.  As one of the panelists, you should select an event and research it, examining the parallels to the Salem Witch Hunt of 1692 that Miller uses as the basis of The Crucible.  Consider what you have discovered about evil, ambition, law, and justice to suggest what we could learn that might prevent or minimize the likelihood of such a reoccurrence.  Present the results of your research with an accompanying abstract to give to symposium participants. 

G:  to have students explore situations in recent history where “prejudice over reason and fear over courage” prevail.

R:  researchers

A:  listening/viewing public (the classroom)

S:  symposium with expert panel members, result of research—goal of symposium is to prevent this sort of thing from happening in the future

(symposium includes a panel presentation and a forum—Q and A with audience)

P:  panel presentation with written abstracts of individual presentations

S:  panel participation and abstract evaluation (see rubric)


	WP (written product)

Enduring Understandings-2 & 3

Knows-1st & 3rd bullets

Dos-1st & 4th bullets

WP (written product)

OP (oral performance)

Enduring Understandings-1, 2, & 4

Knows-2nd bullet

Dos- 2nd -5th bullet



	Rubrics/checklists for Performance Tasks
	

	Performance Task 1:  Adaptation of DSTP General Rubric for Writing

 (Note:  addition from General Reading Rubric added to “development”)

The following characteristics determine the success of the response 

in meeting the needs of the audience and fulfilling the writing purpose.

Score of 5

Score of 4

Score of 3

Score of 2

Score of 1

Score point 5 meets all the criteria listed in score point 4.  In addition, a paper receiving this score shows an exceptional awareness of readers' concerns and needs.

The student may have shown an exceptional use of:

· Development strategies specific to the purpose for writing

· Distinctive style, voice, tone

· Literary devices

· Compositional risks

Unified with smooth transitions, a clear and logical progression of ideas, and an effective introduction and closing.

Sufficient, specific, and relevant details that are fully elaborated. A thorough understanding and interpretation of the generalizations, concepts, and facts specific to the task or question, providing new insights into some aspect of this information.

Consistently complete sentences with appropriate variety in length and structure.

A consistent style with precise and vivid word choice that reflects character.

Few, if any, errors in standard written English that do not interfere with understanding.

Generally unified with some transitions, a clear progression of ideas, and an introduction and closing.

Specific details but may be insufficient, irrelevant, or not fully elaborated. A reasonably accurate understanding of the generalizations, concepts, and facts specific to the task or situation.

Generally complete sentences with sufficient variety in length and structure.

Some style and generally precise word choice that reflect character.

Some errors in standard written English that rarely interfere with understanding.

Minimally unified and may lack transitions or an introduction or closing.

Some specific details but may be insufficient, irrelevant, and/or not elaborated. An incomplete, limited, and/or sketchy understanding and interpretation of the text; responses may be fragmented or unfocused

Some sentence formation errors and a lack of sentence variety.

Sometimes general and repetitive word choice.

Several kinds of errors in standard written English that interfere with understanding.

Lacks unity.

No or few specific details that are minimally elaborated. Serious misconceptions about the generalizations, concepts, specific to the text.

Frequent and severe sentence formation errors and/or a lack of sentence variety.

Often general, repetitive, and/or confusing word choice.

Frequent and severe errors in standard written English that interfere with understanding.

For non-scorable responses see below:

· Blank

· Off topic

· Written in a language other than English

· Refusal

· Illegible

· Insufficient

Performance Task 2:  An adaptation of Delaware General Reading Rubric

(Note:  last two bullets under “Going Beyond the Text” dropped)

Score Point 4
Score Point 3
Score Point 2
Score Point 1
Score Point 0
Going Beyond the Text

(Process)
· Demonstrates a thorough understanding and interpretation of the generalizations, concepts, and facts specific to the task or question and may provide new insights into some aspect of this information.

· Exhibits insightful extension of the text by making a variety of strong connections to other texts, experiences, and/or concepts.

· Demonstrates a reasonably accurate understanding of the generalizations, concepts, and facts specific to the task or situation.

· Exhibits superficial extensions of the text by making literal connections to other texts and/or experiences.

· Demonstrates an incomplete, limited, and/or sketchy understanding and interpretation of the text; responses may be fragmented or unfocused.

· Exhibits attempted extensions of the text by making unfocused references to other texts and/or experiences.

· Demonstrates serious misconceptions about the generalizations, concepts, specific to the text.

· Exhibits no real extension of the text; responses are disjointed and incomplete or irrelevant and/or inappropriate.

· Inappropriate and irrelevant response or blank response.
Focusing on the Text

(Content)
· Cites ample text-based facts with complete accuracy.

· Includes extensive pertinent information from the text to support understanding.

· Retells or paraphrases texts to illustrate central ideas.
· Cites some text-based facts with relative accuracy.

· Includes some pertinent information from the text to support understanding.

· Retells or paraphrases texts without explicitly illustrating central details.
· Cites research text-based facts with minimal accuracy.

· Includes details from the text that do not support understanding.

· Retells parts of texts without showing understanding of central ideas.
· Cites text-based facts inaccurately or cites no text-based facts.

· Includes isolated bits of information from the text that do not support understanding.

· Copies part of the texts without showing an understanding of central ideas.

Note:  In using the reading rubric, note that “text” and “texts” refer to research texts used 

to prepare for oral presentation and abstract.


	

	Other Evidence
	

	1. Vocabulary quizzes, reading quizzes that focus on ideas presented in the Enduring Understandings and Essential Questions

2. Formative assessments on characterization and summary 

3. Reading reflections entries during reading.  In stage 3, the sample reading responses could be adapted as informal reader responses/journal entries or be assigned as more formal essay topics or prompt assignments.



	Stage 3: Learning Plan

	(SUGGESTED? POSSIBLE?) Key learning events needed to achieve unit goals
	

	Learning Activities:  What learning experiences and instruction will enable students to achieve the desired results?  How will the design

W = Help the students know Where the unit is going and What is expected?  Help the teachers know Where the students are coming from (prior knowledge, interests)

H = Hook all students and Hold their interest?

E = Equip students, help them Experience the key ideas and Explore the issues?

R = Provide opportunities to Rethink and Revise their understandings and work?

E = Allow students to Evaluate their work and its implications?

To = Be Tailored (personalized) to the different needs, interests, and abilities of learners?

O = Be Organized to maximize initial and sustained engagement as well as effective learning?

1. Hook students with improvisational activities. 

· Relate improvisational scenes to themes present in The Crucible (for example, some situations where people react with “crowd” mentality, situations of extreme peer pressure, etc.).  H, E 

· Create good guy/bad guy situation that shows that tolerance can be a step to understanding and accepting differences. Ask students to create a situation and two characters—a good guy and a bad guy.  Run improv first where the “bad guy” shows no tolerance; Run situation a second time where tolerance is shown.  (for example, a new kid comes to school and is not part of the “accepted” cliques.  A second student belittles this new kid.  Take 2:  The second student decides to befriend him

2. Introduce essential questions and key vocabulary and literary terms. W, E
3. Read parts of the play aloud in class or in small groups to increase understanding (teacher should “think aloud” to both check and increase student comprehension).  This would also help prepare novice speakers for the Performance Task 2. R, T
4. Have small groups of students perform key, short scenes from the play.  This would help prepare novice speakers for the Performance Task 2. E, R, T
5. View a movie version of The Crucible (Daniel Day Lewis, Wynona Ryder) and compare treatment of a specific scene, discuss the decision to leave in the scene between Abigail and Proctor in the woods that Miller deleted from many of his stage productions, etc. E, R
6. Reading responses E, R, T (E2):
· Write alternate scenes not included in the play itself (this could be conversations between Betty and Abigail before the play opens, meetings between the girls once the trial begins, etc)

· Write a correspondence between Elizabeth and John while Elizabeth is in jail, reflecting their individual personalities in their letters.

· What does Parris learn?  Write a letter or his final sermon after the “witch hunts” are finished, etc.

· Does Abigail ever learn?  Look 20 years into the future, after Proctor’s death, and write about Abigail’s journey through life.

· What happens to Elizabeth?  How does she help her young children grow up proud of their father?

· To what extent are jealousy, greed, and ambition like natural disasters or supernatural evils?  To what extent are they different?  Relate this to The Crucible.

7. What is the significance of the title?  How do the different definitions of the word crucible relate to themes Miller presents in the play?  Organize ideas using an appropriate graphic or visual organizer. E, R, O
8. Read and discuss Newsweek article “The Lessons of Salem,” Newsweek, Aug 31, 1992 in preparation for Performance Task 2. E, R
9. As students prepare the written portions of both performance tasks, they should use the writing process, including self and peer evaluation. R, E2
10. View scenes from other films related to McCarthy’s Red Scare E, R: 

· Watch the movie about the McCarthy trials (Guilty by Suspicion) and discuss its value to today’s society, to The Crucible, etc.  

· View the clips of the trial scenes from The Way We Were and do the same thing. 


	

	
	

	· What text/print/media/kit/web resources best support this unit?

The Crucible, by Arthur Miller

The Lessons of Salem” (Newsweek, Aug. 31, 1992)
Films:

· Guilty by Suspicion
· The Crucible
· The Way We Were
· What tips to teachers of the unit can you offer about likely rough spots/student misunderstandings and performance weaknesses, and how to troubleshoot those issues?

Abstract format and summarizing skills may need to be reviewed and modeled.

Informational literacy skills (research, plagiarism, note-taking, website evaluation, etc) will need to be reviewed.

Format and guidelines for symposium presentation and Q and A with class audience may need to be discussed and modeled.

If reading responses are used as prompt or essay assignments, formats/guidelines/rubrics will need to be presented.

Some students misunderstandings and misconceptions:  

· Proctor’s decision—what is the big deal about his principles?   

· Why does Elizabeth acquiesce?  Why doesn’t she protest more vehemently? 


	

	Accommodation/Differentiation ideas and tips
	

	Play may be read aloud, students taking parts, teacher thinking aloud to explain or interpret events, actions, speeches, etc.

Key scenes from the film The Crucible could be viewed after reading the scenes to enhance understanding.
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